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Introduction

With a view of enhancing the student experience,
electronic reading lists were embedded in modules
across the University of Dundee in 2013. This was
facilitated by the publication of guidance about how a
Reading and Resource Lists (R&RLs) should be presented
and managed (University of Dundee, 2013). Six years on,
no systematic evaluation of R&RLs has been carried out
since the School of Health Sciences (SNHS) implemented
R&RLs.

This project aims to bring together data on what and
when pre-registration Nursing students access the
resources in the Reading and Resource Lists (R&RLs) in a
quantitative study with an intent to inform their future
use and development.

Design/Methods

Conducted in 2018-19, this project employed a
quantitative research approach which analysed the
number of clicks by student across all three years of the
pre-registration Nursing degree, during Semester 1,
Academic Year 2018-19. This involved the assistance of
two library and learning centre staff - Dawn Adams and
Theresa Sandeman, where anonymous data was
collected from the Talis dashboard on the number of
clicks per resource over 16 weeks.

What was sampled?

- 12 modules were sampled
- Years 1,2 and 3
- Mapped over 16 weeks

What was analysed?

-> Average number of clicks

-> Types of resources

-> Resource labels (e.g. essential, recommended, etc.)
- Trends on usage

12 Modules (across 3 cohorts)
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The average number of clicks per student by
cohort Year and the number of resources per
Cohort Year

The charts indicate that the numbers of resources
provided increase in Year 2 and Year 3, however the
number of clicks decreases year on year.
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The chart shows that books, articles, documents and
webpage are the most used across all three years.

The data was normalized to provide a true
representation of the use of ‘labels’.

Results: A student is three times more likely to click on a
resource that is labelled ‘Essential’ than one labelled
‘Recommended’, ten times more likely than one labelled
‘further reading’...

Conclusions... Next Steps...

This study has used data analytics to explore what and when pre-
registration Nursing students are using the electronic R&RLs as part of their
studies and has generated a set of valuable information about how the pre-
registration Nursing degree students use the R&RLs.

The number of clicks per week were plotted for each module and for the
majority of modules, those resources near the top of the list were click the
most — the number of clicks reduced after resource 20.

The pattern of clicks was also recorded for each module — the data indicated
an increase in the number of clicks prior to a summative assessment.

Piscioneri & Hlavac (2012) suggest that R&RLs have been overlooked for
some time and require some adjusting to align them with the pedagogical
approaches to students’ learning at university.

The results from this study have provided evidence on what and when
student access in the R&RLs. The next steps is to use the results from the
R&RLs to shape a qualitative study on ‘why’ the students based on
quantitative data from the Talis dashboard for the R&RLs.
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